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Togethver we Love, we Aum Hiyghv and we
Celebrate!

Relationships and Behaviour Policy

This guidance should be taken as part of the overall strategy of the school and
operated within the context of our vision, aims and values as a Church of England
School.

Headteacher: Mrs Nichola Chesterton
Chair of Governors: Mr Peter Luscombe

To be reviewed: January 2027

We have carefully considered and analysed the impact of this policy on equality and the possible implications for pupils
with protected characteristics, as part of our commitment to meet the Public Sector Equality Duty (PSED) requirement
to have due regard to the need to eliminate discrimination, advance equality of opportunity and foster good relations.
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Introduction

This policy sets out our relational approach to behaviour management and our expectations for all children.
This policy will be shared annually with families and staff.

We want our school to always be a safe and happy environment where children can learn and reach their
potential whilst developing social relationships. Staff and families will work in Partnership to encourage,
support and celebrate the children.

Rights and Responsibilities

We have the right
fe and feel

tobes

t= come with
responsibilities. Responsibilities
need to be leamed and practiced
so they become habits; this is
the duty of the adults within our
school.

Teacher and pupil relationships
must be built on mutual respect
and trust in the same way that
wie expect that pupil
relationships with peers must be
built upon respect, trust,

friendship and tolerance to each

other'swishes.

Positive Behaviour Policy
We are aware and understand that all kinds of behaviour are a form of communication.

What is Behaviour Education?

Our Rights

We have the right
to learning and to
fulfil our potential.

Our Respgfnsibilities

At Chilthorne Domer Church
School we believe in the power
of positive and frequent praise
for good and caring behaviour as
a more effective way of
improving standardsand
rel ationships betwesn
individuals.

Adults within the school
environment have a duty to
provide positive role models in
all areas of behaviours, induding
non-teaching staff and visitors o
the school. Older pupils are

encouraged to care for and
support younger ones as well as

act as inspiring role models.

We have the right
to be treated with
respect.

We aim to have a positive caring
ethosand provide a challengi

engaging curriculum. The goal is
to produce caring, confident and
ith a high seff
regard and esteem as well as an
awarenessof appropriate

successful pup

behaviour in all contexts.

Behaviour education is teaching children about making the right choice, educating them on their emotions,
helping them understand how their behaviour affects others, reflection and promoting a growth mindset.

Emotion Coaching (Appendix A)

Emotion Coaching provides a framework for helping adults, children and young people to understand what
is happening when we feel a strong emotion and how to self-regulate the behaviour that can come out of
these emotions.



Emotions are a particularly important part of how we navigate our way through life. They enable us to function
in a safe way, gauge situations and most importantly, help us to form positive, lasting relationships. The more
we understand our emotions the better we are at responding to them in a way that benefits us and the people
around us.

The Brain - 'Flipping Your Lid'

When a child or an adult is emotionally overwhelmed or aroused, we describe this as 'flipping our lid'. When
this happens, the emotional part of our brain takes over and we might say or do something we later regret.
The opposite of this is a calm state where we can think clearly because all our brain is making the connections
it needs. You can think of this as being 'closed' or 'closing the lid". See Appendix B

The Science Bit

In humans, the upstairs brain is responsible for our thinking and reasoning. It is called the pre-frontal
cortex and sits at the top front of our brains.

The downstairs brain, called the limbic system and amygdala, is the oldest part of our brain and is
responsible for emotional reactions. This is the bit of the brain that keeps us safe and enables us to
fight, flight, freeze if we are in danger.

When we “flip our lid” the emotional part of our brain takes over and we need the pre-frontal cortex
to connect with the limbic system so that we can become rational again and calm down.

The Five Elements of Emotion Coaching

v
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Becoming aware of the child's emotions

Recognising the emotion as an opportunity for intimacy and teaching
Listening empathetically, validating the child's feelings

Helping the child find words to label the emotion

Setting limits and explore strategies to solve the problem at hand.

The Role of Adults

PACE

v PACE — Playfulness, acceptance, curiosity and empathy. PACE is a way of thinking, feeling,

VRFs

communicating and behaving that aims to make the child feel safe. It is based upon
how parents connect with their very young infants. As with young toddlers, with safety the child can
begin to explore.

The Vital Relational Functions are tools used to address a child’s emotional state during
dysregulation. Incorporate the VRFs in to the general way of being with a child. The four VRFs are:
Attunement, validation, containment and regulation.
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Be alert 1o how a child is feeding and thelr emotional state

through their facial expressions, body language, gestures
Attunement >
and the notses they make. Demaonstrate that you

Be alert 10 the child's experience, Vahdate thes
Valldation perspective/ experience/ fealing. 'I'm wondering if...", “That
must be 5o hard when

-
Be alert to how a child is feeling. Demonstrate containment
Contalnment by catching and matching their experience and offering it
back to them in named digestible pleces

Be alert 1o how they are feeling and calm and soothe then

Soothing

distress

Demonstrate emotional reguiation, Modelling how 1o
Regulation s "

regulate the emotional state will build capacty in the child

Supporting an ethos where children feel safe, secure, and cared for where positive relationships are
fundamental

Responding to parents’ concerns and respecting their views and worries

Modelling positive interactions and healthy relationships

Providing a rich stimulating, varied and challenging curriculum which fosters high levels of pupil
engagement and values learning demonstrated in different ways

Applying follow up actions and rewards consistently as outlined in this policy

Giving frequent praise to children for making good choices as an incentive for others to follow

Using positive language whenever possible and as often as possible

Ensuring records are made of serious incidents

What the Government says:

The headteacher must set out measures in the behaviour policy which aim to:

v

v
v
v

Promote good behaviour, self-discipline and respect;
Prevent bullying;

Ensure that pupils complete assigned work; and which
Regulate the conduct of pupils.

Senior Leadership Team

v
v

Monitor the consistent application of the Relationship Policy

Engage with partners such as Educational Psychologists, third sector specialists in areas such as
attachment and trauma informed approaches, approaches to play and nurture to provide high quality
professional development for all staff and suitable interventions for children who have been identified
as requiring additional support in the developing and maintenance of positive relationships.
Celebrating consistently positive behaviour and instilling a sense of pride in those children who
demonstrating positive relationships.



v Supporting staff at all levels in managing distressed behaviour through the communication of clear
policy and procedures, monitoring incidences of behaviour and supporting children, staff, and families
in resolving regular reoccurrences of these behaviours.

v' Managing the induction of new staff and supply staff to ensure they understand the policy and receive
the appropriate support to ensure that it is fully implemented.

School Governors
v" To uphold the principles and practices of the Relationships and behaviour policy on behalf of all
children, parents, carers, and staff at our schools

Families

v" To respect the disciplinary authority and professionalism of staff

v' Toensure school staff are aware of additional needs or personal circumstances that may result in their
child displaying behaviours that are not typical of them

v' To attend meetings at school, if required, to discuss their child’s behaviour

v" To address issues to the class teacher in the appropriate manner and trust the matter will be
investigated, addressed and appropriate action taken. Parents/carers should not approach other
children or adults

v" To work with the school to support their child’s positive behaviour

Expectations

Golden Rules

We have whole school rules displayed around school. Copies of these are displayed prominently in all
classrooms and children are reminded of them regularly.

These expectations are for the whole school community of adults and children. It is important for us that the
expectations we have of behaviour does not just happen within the classroom, but also around our school
and further afield.

v" Show Love

v" Aim High

v' Celebrate



Positive Behaviour and Rewards

Recognition Board
(with a specific,
changing focus)

Names are added to the board to recognise when children are demonstrating that
specific quality. Duration of a specific focus is class dependant.

Verbal Praise

Regular and instant praise will be used to celebrate and encourage the behaviour
we wish to promote. Praise will be given both to outcomes and to effort.

House Points

House points are used throughout the school. The winning house fly their coloured
flag each Friday. Children will receive a badge for reaching 50, 100, 150 and 200
house points.

Chilthorne Champion
cards

Staff will regularly give praise cards. These should be used to recognise the
attributes of a Chilthorne Champion (below) or our year group/current Christian
Value.

Chilthorne Star
Certificate

Each week a maximum of two children from every class will be awarded a
Celebration Certificate linked to our School Christian Values or expectations.

Certificates will be presented to the children in Celebration Assembly each Friday.

Christian Star
Certificate

At the end of each half term, one child from every class will be awarded a Christian
Star Certificate linked to our Christian Value of that half term.

Postcards

These are sent home, via the post, to a child that consistently goes above and
beyond.




Conseqguences

Graduated Response

Teachers and other school staff will use their professional judgements and knowledge of the children to
deliver a graduated response. As with rewards, consequences apply to all parts of the school day with all
adults involved in teaching or supervising them. Below is an overview of the graduated response:

1 Verbal reminder Following acknowledgement of the behaviour and encouragement to self-
regulate, adults will verbally remind children that their behaviour is not
meeting our expectations if it continues.

Children will be given clear guidance and support to improve their behaviour
using ‘Emotion Coaching’ strategies and shared language.

2 Verbal warning Adults will give a second verbal reminder if behaviour has not improved, a
different behaviour is shown or becomes more serious.

Children will receive further guidance and support to improve their
behaviour using ‘Emotion Coaching’ strategies, micro scripts and shared
language.

3 Consequence A third warning for repeated or one off more serious behaviour will lead to
‘Reflection Time'.

KS1 —5 minutes
KS2 - 10 minutes

This will be managed by the class teacher or adult leading the session at the
next break or lunchtime.

More serious incidences of behaviour

If a child reaches stage 3 over the course of a day, their behaviour will be recorded in the Class Behaviour
Book. If a child is in the book 3 times within a week, the child will have a conversation with the Headteacher.
A meeting may be arranged between home and school with the aim of establishing positive support and
intervention.

Where more concerning incidents of behaviour occur, senior members of staff will intervene to provide
support and/or consequences. Each incident will be investigated and evaluated by an adult and appropriate
consequences and/or support put in place. These incidents will be recorded on MyConcern.

Examples of support could include:

e Positive Support Plan

e Part Time Timetable

e Referral for external agency to support child

¢ Adjusted structure to school day

e Adjusted routines in the classroom/school day
* Specific interventions and/or support

¢ Removal from the classroom for a fixed period



In all the above examples, families will receive prompt communication regarding any decisions taken by the
school and will be invited to contribute any suggestions for support.

The following are examples of what would be considered more serious behaviour:

* Physical, verbal or online aggression towards a child or adult

e Intentional damage to school property or property belonging to others

* Use of inappropriate or derogatory language, this would include homophobic and racist language
e Leaving the classroom, learning space or site without permission

e Child on child abuse

Bullying

Bullying may be distinguished from other unacceptable forms of behaviour in that it involves dominance of
one pupil by another, or a group of others is pre-meditated usually forms a pattern of behaviour rather than
an isolated incident:

At Chilthorne Domer Church School our definition of bullying is something unkind that happens several times
on purpose.

BULLYING IS WHEN SOMEONE HURTS YOU...

.Sévml Times on Purpose

SEVERAL TIMES ON PURPOSE

We endeavour to be alert to the signs of bullying and always act promptly and firmly against it if allegations
of bullying are founded.

If staff are alerted to bullying taking place either by seeing signs within an individual or by being told by an
individual, group or parent, the following course of action takes place:

Class teacher

1 The class teacher talks sensitively to both parties separately, listening to both sides of
the story. This should be done at a convenient time but as quickly as possible after being
made aware of it.

2 Notes of what each party says should be saved on MyConcern as these may be requested
at a later stage.

3 Make sure all adults working with the children concerned are aware of the allegation.

4 Report the allegation to the Headteacher.




The Headteacher

1 The Headteacher will arrange a meeting with the families and class teacher involved to
put a planin place.

2 Contact any external agencies who may be able to support both parties.

If the allegations are found to be unfounded then the class teacher will:
1 Investigate further why the allegations were made as the child may have other problems
or concerns which need to be sorted out.

2 Inform the Head of the incident so that she/he is aware of it too.

In both instances (where an allegation is proven founded or unfounded) a trusted adult, within the classroom,
will set aside some time for children to rebuild relationships.

They will also lead a PSHE lesson focusing on bullying.

Adjustments to the Relationships and Behaviour Policy

Where children have been identified as needing additional support due to a SEND need, reasonable
adjustments to the Relationships and Behaviour Policy will be agreed between home and school. A copy of
the Special Educational Needs and Disabilities Policy is available to download from the school website.

Partnership

School staff will work hard to ensure that the aims and requirements of the Relationships and Behaviour Policy
are achieved and maintained, while parents and the wider school community can also play an important part
in ensuring the success of the expectations at Chilthorne Domer Church School.

The Headteacher encourages families to meet with school staff and discuss any aspect of their child’s
wellbeing, performance or behaviour. The focus is always on positive support and intervention at an early
stage to ensure the happiness and wellbeing of everyone within the school community.

Monitoring:
The policy will be informally reviewed as an ongoing dialogue between staff and will be formally reviewed on
an annual basis. Relationship and Behaviour will be a standing item on meeting agendas.

Monitoring may include:

e Behaviour audits

e Classroom and playground observations

e Feedback from individual children, families and staff
e Meetings

10



Linked Policies and Documents

e Anti-Bullying Policy

e Complaints Policy

e Safeguarding and Child Protection Policy

e Children Looked After (CLA) Policy

e Special Educational Needs and Disabilities Policy
e DfE advice for use of reasonable force 2013

e Suspension and Permanent Exclusion from maintained schools, academies and pupil referral units in

England, including pupil movement (publishing.service.gov.uk)

e Keeping children safe in education 2022 (publishing.service.gov.uk)

e Behaviour in schools guidance (publishing.service.gov.uk)
e SEND Local offer
e Positive Handling Policy

e Code of conduct for employees and volunteers
e Acceptable Use Policy

11


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/444051/Use_of_reasonable_force_advice_Reviewed_July_2015.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1101498/Suspension_and_Permanent_Exclusion_from_maintained_schools__academies_and_pupil_referral_units_in_England__including_pupil_movement.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1101454/Keeping_children_safe_in_education_2022.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1101597/Behaviour_in_schools_guidance_sept_22.pdf
https://beta.somerset.gov.uk/education-and-families/the-local-offer/

Appendix A
Emotion Coaching

What Emotion Coaching means in practice
(how co-regulation works)

Step 1. Recognising, empathising, soothing to calm (‘| understand how you
feel, you're not alone’)

Step 2: Validating the feelings and labelling (‘This is what is happening, this is
what you're feeling’)

Step 3 (if needed): Setting limits on behaviour ('WWe can’t always get we want’)

Step 4: Problem-solving with the child/young person (‘We can sort this out’)

What I lock like in F19h+ You can help me feel safe with the following ..

Hot & bothered
Angry & aggressive
Centrelling

Lie or blaming

Give me a role
Suppert me socially

#/ Match my energy
Make things predictable

D breath
Shouty & orgumen+o+jve eep breatrhing
Pushi frend Connect & show empathy
ushing away friends gt i e

Demcmdin9
Inflexible

consequences of my behaviour

These images are taken from www.innerworldwork.co.uk

Emotion Coaching is inextricably linked to the Attachment Aware framework. Emotion Coaching was
originally a parenting strategy (John Gottman, 1997) which has been developed by Dr Janet Rose and
Louise Gilbert and applied in the school environment. They took Gottman’s five steps of Emotion Coaching
and developed a school friendly program that uses four core steps to help engender emotional resilience,
empathy and problem-solving skills within children and young people (Rose et al 2015). This is focused at
the whole school level. Emotion Coaching is based on the latest research from physiology and neuroscience
and provides a structure to aid emotional behavioural regulation.

The following principles are central to Emotion Coaching:

e All emotions are natural and normal, and not always a matter of choice

e Behaviour is a communication

e Emotional ‘first aid’ (calming, soothing) is needed first: ‘Connect before re-direct’ (Siegel, 2013),
‘Rapport before reason’ (Riley, 2009)

e ‘Emotion coaching builds a power base that is an emotional bond — this creates a safe haven, a place
of trust, a place of respect, a place of acceptance, a sense of self. This in turn leads to children and
young people giving back respect and acceptance of boundaries’ (Rose and Gus, 2017)

e Children cannot successfully self-regulate their emotions unless they have experienced and
internalised co-regulation (i.e. an adult tuning in/empathising with their emotional state and thus
‘containing’ - sharing, supporting and carrying - their emotional state). This also involves explicit
teaching and modelling.

The following animations give helpful summaries of EC for parents and teachers:
https://www.youtube.com/watch?v=7KJa32r07xk
https://www.emotioncoachinguk.com/copy-of-professionals-parents-carers

12



http://www.innerworldwork.co.uk/
https://www.youtube.com/watch?v=7KJa32r07xk
https://www.emotioncoachinguk.com/copy-of-professionals-parents-carers

Appendix B
Dan Segal Hand Model of the brain.

HAND MODEL OF THE BRAIN

¥ ¢

At the base of your brain, Your thumb, folded in, sits
represented here by your in the middle, just like the
wrist, is the brain stem. I1's amygqdala in the brain. The
responsible {or basic things amygqdala is responsible for
like breathing and keeping sensing danger and telling
your heart pumping. the brain + body.

v

Your fingers are like your
pre-frontal cortex- that's
the part of the brain that
helps us manage emotions
and make complex deci-
sions

When fear, danger, or intense emotion overwhelm

\

our amygdala our prefrontal cortex goes offline and

we “flip our lid" That's why sometimes it is so hard
to make thoughtful decisions when we are very
upset.

When brains are overwhelmed like this, they need a
break to reflect and reconnect.

CONCEPT (REATED BY DAN SIEGEL MD. VISUALLY TRANSLATED BY LINDSAY BRAMAN
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Appendix C
Our rights and Responsibilities

We have the right

to he safe and feel

seCure.

Qur Rights

We have the right
to learning and to
fulfil our potential.

Right= come with
responsibilities. Responsibilities
need o be leamed and practiced

=0 they become habits; this i=s
the duty of the adultswithin our
school.

Teacher and pupil relationships
must be built on mutual respect
and trust in the same way that
we expect that pupil
relationships with peers must be
built upon respect, trust,

friendship and tolerance to each
other'swishes.

Our Resp!rnsibilities

At Chilthorne Domer Church
School we believe in the power
of positive and frequent praise

for good and caring behaviour as
a more effective way of
improving standards and
relationships between
individuals.

Adults within the school
environment have a duty to
provide positive role models in
all area=of behaviours, induding
non-teaching staff and visitors o
the school. Older pupils are
encouraged to care for and
support younger ones as well as
act as inspiring role models.

14

We have the right

to be treated with

respect.

We aim to have a positive caring
ethosand provide a challenging,
engaging curriculum. The goal is
to produce caring, confident and
successf ul pupilswith a high sef
regard and esteem as well as an
awarenessof appropriate
behaviour in all contexts.




Appendix D
The UN rights of the child.

NO DISCRIMINATION BEST INTERESTS MAKING RIGHTS FAMILY GUIDANCE LIFE, SURVIVAL AND NAME AND
OF THE CHILD REAL AS CHILDREN DEVELOPMENT NATIONALITY
DEVELOP

LV 13

® 2
A 2

1

& 4 &

KEEPING FAMILIES PROTECTION FROM RESPELT FOR SHARING
TOGETHER KIDNAPPING CHILDREN'S VIEWS THOUGHTS FREELY

21

8

16 3 1 ®

PROTECTION ACCESS TO RESPONSIBILITY PROTECTION FROM LDREN CHILDREN WHO
OF PRIVACY INFORMATION OF PARENTS VIOLENCE ARE ADOPTED

CHILDREN WITH HEALTH. REVIEW OF SOCIAL AND FOOD, CLOTHING, ACCESS TO
DISAEILITIES h A CHILD'S ECONOMIC HELP A SAFE HOME EDUCATION
ENVIRONMENT

@ 29 30 .3 ® 34
H 4y

AIMS OF MINORITY CULTURE. ~ REST, PLAY, PROTECTION FROM PROTECTION FROM PREVENTION

C
(] (+]
LANGUAGE AND CULTURE. ARTS HARMFUL WORK SEXUAL ABUSE OF SALE AND

RELIGION TRAFFICKING

PROTECTION FROM  CHILDREN IN PROTECTION RECOVERY AND CHILDREN WHOD BEST LAW FOR ERYONE MUST
EXPLOITATION DETENTION IN WAR REINTEGRATION BREAK THE LAW CHILDREN APPLIES OW CHILDREN'S
GHTS

@M CONVENTION ON THE
=== RIGHTS OF THE CHILD
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